
tat

DOCUMENT RESUME

ED 117 270 UD 015 673

AUTHOR Salas, Jean Comp.
TITLE Flander'sSystem of Interaction: What Is It? Methods

for the Teacher to Study His Teaching Behavior in
Terms of the Behavioral Objectives He Has Established
for Himself.

INSTITUTION New Mexico State Dept. of Education; Santa Fe.
PUB DATE Aug 73
NOTE 18p.

EDRS PRICE . MF-$0.76 HC-$1.58 Plus 'Postage
DESCRIPTORS *Behavioral Objectives; Behavior Change; Behavior

Patterns; *Change Strategies; *Classroom Observatio
Techniques; Effective Teaching; Human Relations;
*Interaction Process Analysis; Intergroup Relation s;
Social Relations; Student Teacher Relationship;
Systems Approach; *Teacher Behavior; Teacher
Improvement; Teacher Influence

ABSTRACT
This documnt presents in graphic form a system jof

interaction analysis, in which methods are presented for the teacher
to study his teaching behavior in terms of the behavioral objectives
he has established for himself. A summary of categories of
interaction analysis is provided, which are labeled as indirect' and
direct influence. The former includes a teacher's acceptance of,
feelings, teacher's praise or encouragement, acceptance or use of'
students' ideas, and teacher's use of questions. The latter involves
lectures, teacher's use of directions, criticism or justificatioh of
teacher authority, student-talk (response and initiation), and
silence or confusion. Charts for plotting classroom interaction with
examples used to illustrate student talk following teacher talk and
teacher talk consisting of lectures are provided. Among areas
identified"to differentiate types of teacher response are: indirect
teachertalk, direct teacher talk, student talk, silence or
confusion, acceptance of feelings, offering praise, using student
ideas, giving criticism, lengthy student responses, and teacher
responding to terminatioi/ of student talk with direct influence. That
there is no single standard df what is best in assessing interaction
is stressed. (Author/AM)

******************************************,*********************** *****
* Documents acquired by ERIC include many informal unpublished *

)
* materials not available from other so rces. ERIC makes every effort *
* to obtain the best copy available. Ne ertheless, items of marginal *
*. reproducibility are often encounters and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available *

* via the ERIC Document Reproduction Service (EDRS) . EDRS is not *

* responsible for the quality of the original document. Reproductions *
* supplied by EDRS are the best that can be made from the original. *
***********************************************************************



PV't0-:"Pf"".tr4f-ttE.A1. hti
to'Vtilt,titttS tifF1..;AttO

ES:Plc
4, A

"r r
rr-

r re F
tc,



1

If A

The lioresented or reported 'in this booklet was financed
,4th ,fun,E4 out of Title IV, 'Public Law 88-352 frail: the U.S.
Office-Jr Health, Education ,and Welfare. or, the opin-
ions expresscd do not necessarily "reflect the -position'or
policy of the U.S. Office 4:3f Health, Education and Welfare,
and no official endorsement by Health-, Education and'Welfare
should b".....jafteifid. 4,1

41k

Sow



,

a.

a

FLANDER'S `(S.TEM OF I ITERACnOit
ANALYSLS

VtIAT IS IT?
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STUDY HIS TEACHING BEHAVIOR
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141Y USE IT?

TEACHES" MAY FEEL HE NEEDS TO CHANGE ,HIS BEHAVIOR

IN 1HE CLASSROOM.

FOR EXAMPLE: a

IF TEACHER TEACHES 'A' CURRICULUM\
GEARED TO:

KEEPING STUDENJS AFRAID OF I3EUE SC ED: SENT OUT

OF .CIASS,

fiETRIZItE FACTS,
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1, ACCEPTING FEELINGS

.2, PRAISING OR ENCOURAGING

3., ACCEPTING IDEAS

11, ASKING QUESTIONS

5, LECTURING

6.. GIVING DIRECTIONS

7, CRITICIZING OR JUSTIFYING AUTTiORITY
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Summary of Categoriei Interaction Analysis

a

Indirect Influence:

'Accepts feelings: Accepts and clarifies the

feeling'tone of the students in noti7thieatening manner.

Negative or positive feelings; predicting and recalling

feelings.

2. Praises or encourages: Praises or encourages student

behavior. Accepts jokes that release tension, says "yes"

or Go on."
C

3. Accepts or uses ideas of students: Clarifies, builds, or

accepts ideas given by students. (If teacher shifts to

his own idea, shift to category five.)

4, Asks questions: Asking a question about content or procedure

with intent that student will answer.

Direct Influence:

5. LeCtureu Lecturing about content Of-course; expressing

personal ideas, asking rhetorical questions.

6. Gives directions: Directions, commands, or assignments

with which a student ietio._estexpd to comply.

T. Criticizes or iustifjies teacher authority: Trying to change

student behavior to at acceptable pattern; bowling someone out;

rationalizing teacher's behavior.

8. Student -talk: Response: Talk by students in response to

teacher. Teacher initiates contact and solicits response.

9. Student-talk: Initiation: Talk initiated by student.

9.

- 6 -



When called upon, if student "wanted to talk,"

use this category.

`10. Silence or confusion: Paus- short periods 'of silence.

Periods of confusion'which prevent anderstandi4g.

communication in the room.
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RECRDING

ONE' NIPPER EVERY THREE SECONDS
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Areas Differentiating Types of Teacher Response

Area A:

Area B:

Area C:

Area D:

Area E.

Area J:

Indirect teacher talk

Direct teacher talk

Student talk

Silence or confusion

Acceptance of feelings, offering praise, using student '

id4s.

Giving criticism or offering self-justification. May

suggest _problems in classroom discipline or resistance

on the pat °tithe ttudnts.

Area G: Teacher responding to termination of student talk with

'.
i

.

indirect influence. %.,

Area H: TeaCher responding to termination of studenCialk with
. -

Area I:

direct influence.

Pictures the types of..teacher's statements that stimulatge

student participations High tallies in 8-4; 4-8

,A

Area J:

cells, indic4te question -Answer emyhasis.by teacher. J.o
1

Area J indicates (1) lengthy student resr:nses dr (2) /
.

4 IN
student-to-student conversation.

/
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Important:.

There ,is no single standard of what.isAest"'in assessing

interaction. The "best" lesson is the one that fits the objectives

o,a partie ar lesson.

Aftbr t e behaviOrs have been plotted and the area of concelytra ti.

----

ion is elide t, one can determine a predominance o teacher talk,

ndirect teac

in response 't

er influence, direct teacher influen e, student talk

teacher questions or Student t in which students .

'liar discussing points with each other. The only person who can

,

really decide whether the plotted behavior desirable or 'undesirable"'

is the teacher himself, interpretirig the behavior in terns of the

.purpose-whilli he had set for himself in planning the lesson.
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